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Number 



5113.44 

5114.45 
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Court* Descriptions Tit it oourt* In t*m*ntiot will 
investigate v*rb»l and nonverbal tynbolt and their 
denotation* . emotional values. and level* of ab- 
ttraetlon in an attempt to open ehannelt of con- 
nun loot ion between the etudente and these with 
whom they communicate. 



I. Performance Objective* 

1* Civen the premise that language i* a symbolic system of com- 
munication. the student will differentiate between denotation 
and connotation of words. 

Given an opportunity to examine verbal and non-verbal symbol*', 
the student will predict their effectiveness in communication. 

3. Given a group of verbal and non-verbal symbols, the student 
will deduce the emotional values people tend to place on these 
symbols. 

4. Given a series of general statements, the student will apply 
the theory of the abstraction ladder so that concrete examples 
are reached for each statement. 

5. Given the premise that we communicate according to the situa- 
tion and the people involved, the student will demonstrate' the 
language he would use in a situation with different people. 



Court* Content 



The power of word* or the study of semantics is one of the most 
crucial areas in the field of English since it ie concerned with 
effective communication* Through semantic* student s can be taught 
to express themselves more exactly and comprehend the meanings of 
others more accurately* It provides a content area for teaching 
logical and critical thinking which may be extended to other areas 
of language study-— oral communication* reading* literary interpre- 
tation* and compositions* 

Since thinking is done primarily with words* the better the students 
understand how language works---what uses it serves* what effects 
words have on attitudes and actions* and what ways words may cause 
misunderstanding— the better will be their ability to think. Un- 
less they understand how language works* they will let words influ- 
ence them in ways that do not serve their best interests* They must 
learn to recognize words that affect their feelings since these words 
may block their thinking* 

Concepts* ideas* and skills to be included in the course are as 
follows $ 

1* That words are tools to help with the Job of communi- 
cating meaning* 

2. That words are neither good nor bad in and of them- 
selves* . , . 

3* That words can be used for desirable or undesirable ends. 

4. That the effectiveness of words depends on the skill of 
the user* 

5. That there is a difference between statements of fact 
and of opinion* 

6. That learning to recognize the language of social con- 
trol and affective communication is vital* 

7* That words serve as symbols* 

8* That the study of contextual and connotative meanings 
aids understanding of how words affect people* 

9* That language serves different purposes* 

10. That understanding the abstraction ladder and the 
reasons for it clarifies the communication process* 

11. That people choose language according to the situa- 
tion and the receiver of the language* 




5 



2 



Teaching Strategies for Objoetivo It 



1. To illustrate that context and not the dietionary determines 

meaning, have students examine a group of sentences in vhieh one 
word can be used several different ways and discuss. An example 
might be: 

a. Get those romantic notions out of your head, 

b. The portrait had a hauntingly romantic quality* 

c* The setting was a foment ic little village on the seashore* 

Other possible examples of words to use ere right, bank, ring, 
watch, bag, strike* 

2* Have students select an object, examine it, and list the ways in 
which that object can be used* Then ask students to tell what 
they can do with the word for the object* Compare answers* 

3* Have students use each word in a list several different ways in 
sentences* Some possible examples of words could be: break, key, 
run, love, date, batter, dummy, court, fence* 

4* Lead a discussion on the denotation and connotation of the follow* 
ing words or others that students can think of: saliva-spit; 

antique-old; drunk-intoxicated; lie-fib; sweat-perspiration; 
protest-gripe; demonstration-riot* 

5* Have a discussion on the connotation of names of cities such as 
Miami Beach, Hollywood, Las Vegas* 

6* Have students read a story in which language affected the charac- 
ter or the outcome and discuss* Possible selections could be 
"The Emperor* s New Clothes," "The Fifty-first Dragon," "The Boy 
Who Cried Wolf." 

7* Have students examine a list of words with the approximate same 
meaning* Ask them which they would prefer to be called or des- 
cribed as* Some examples would be proud-arrogant; neutral-indif- 
ferent; unchangeable-inflexible; trusting-gullible; thrif ty-penny 
pincher; enthusiastic-fanatical* 

8* Lead a discussion on euphemisms and their association with conno- 
tations of words* Why do people use euphemisms? What are their 
effects? Examples: mentally ill-crazy; senior citizen-old nan; 

passed avay-dead* Have students compile a list of their own* 

9* Have students investigate sources for a definition of communica- 
tion, compare and contrast them, and devise a definition of their 
own* Discuss some of the important elements of communications* 

10* Conduct a discussion on the purposes of language and the fact that 
it may do several jobs at one time* Have students determine what 
the language user's purpose might have been by looking at several 
different language examples* Some possible examples are: 
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a. "After all, good grades aren't everything! Z just reed en 

article where did not make good gredee end he 

turned out OK . 11 

b. "That coneelted ________ wee chosen captain of the teen, 

worse luck." 

c. "That poem is a greet piece of literature? They must be 
kidding. My little sister could write a better one than 
that." 

Have students define a meaningless word through context. Some 
examples are; 

a. My father will try to get me to riolouck my opinion. 

b. The dinner we had at the restaurant was absolutely rlplouck . 
c • The director scolded the actors for their rlplouck perform* 

ance. 

Give students a group of nonsense sentences or words and then a 
group of actual sentences or words. Have them tell why one 
group has meaning for them and why the other does not. Have 
them try to arrive at the idea that the nonsense words have no 
meaning since they have no referents for the words. 

Have students read pieces of literature that contain nonsense 
words and examine possible meanings of the words. 

Give students a group of words that are neutral. Have them give 
one favorable and one unfavorable word for each neutral word and 
ask them to write a sentence explaining their reactions. An ex* 
ample might be: 

a. neutral-resting; favorable-idling; unfavorable-dawdling 

b. neutral-doctor; favorable-physician; unfavorable-quack 

Initiate a discussion on the three meanings of words---dictionary 
contextual, and what listener thinks the word means. Give con- 
crete examples. Have students give examples. 

Have students explain the difference in connotation among the 
members of each of the following groups of words, make up senten- 
ces that illustrate the accurate use of several of the words, and 
compose sentences in which the words are misused. 

a. confess, acknowledge, grant, admit, come clean 

b. dress, costume, gown, ensemble, get-up 

c. plump, obese, fat, paunchy, burly 
^ • cheat, phony, crook, imposter 

e , dash, hurry, gallop, run, lope 

f. masterful, domineering, arrogant 

Show a film that contains no dialogue but does contain symbolic 
meanings. Have students point out the symbols and the meanings 
of these symbols to them. 



18* Have student* "conjugate” loaded words for the purpose of teeing 
that one Idea can have very different meanings* Examples: 

a* I am sparkling* You are talkative* He is druhk* 
b* I am fastidious* You are fussy* He is an old woman* 
c* Z am firm* You are obstinate* He is pig-hoadfcd* 
d* I am a trifle overweight* You are pleasingly plump* He is 
disgustingly fat* 

19* Give students a sheet from Rogers Thesaurus and have them ex- 
amine It in order to realise that synonyms are not always inter- 
changeable since words have shades of meaning* 

20* Have students explain why the underlined words in the following 
sentences reflect the writer * o insensitivity to connotation and 
then supply a more appropriate word* Have students make up 
other examples* 

a* Handle this bottle with extra care* It is very brittle , 
b* X*ve been taking cough medicine by the bottles* but my 
cough has not been healed , 

c. What I pined for was a thick piece of prime ribs and a baked 
potato* 

21* Have students make up a word* decide on a meaning and use it in 

four or five different passages* Read passages and see if class- 
mates can guess meaning* 

22* Give students a list of pairs of words that have similar denota- 
tions, Have them discuss the differences in connotation* Ex- 
amples are: 

a* dude-gentleman 
b. cop-policeman 
c* politician-statesman 

Have students select one pair of words and write a brief essay 
on "Why I would call X a Instead of a . • 

23* Give students a list of words to examine for connotation. Have 

them write a word that the original word connotes. Have studants 
explain how one or two of these words came to have that certain 
connotation to them* Compare with class* 

24* Rave students choose a word from a list that has a favorable 

connotation and one which has an unfavorable one and write a few 
sentences explaining their reactions* Some possible words for 
use are popular* old-fashioned* law and order* idealism* realism* 
conformist* VIP* education* discipline* rebel* 

25* Have students describe a situation in which the following words 
would be the right ones to use and use some' of the words in 
sentences that would show appropriate usage, 

compliment-flatter; corpse-cadaver; cl own -comedian; give-donate 
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26 * Htvi itttdmti Biki up a word which they do not define nor specify 
the pert of speech. They should use the word for e period of 
time end then tefce e survey to see if others ere using the word 
end how it is used. See if fellow students in cless cen figure 
out the meening of the word, 

27 , Heve students bring en example of e word, phrese, statement, or 
idee thet wes token out of context. Discuss distortion involved. 



Teeehing Stretegies for Objective 2s 

1, Show trenspereneles of verbel end non-verbal symbols end esk for 
response. Point out referents, 

2, Heve students describe how they coamunlcete with en enlmel, 

3, Heve students assign meanings or symbols to e list of words or 
phrases, 

4, Heve students assign meanings to non-verbal symbols, 

5, Have students catalog examples of symbols thet they wear, carry, 
or display. Have them decide or explain what the purpose of the 
symbol is and whet it really indicates, 

6, Heve students determine the usual meaning of a list of symbols* 

Some examples are sunrise, tinsel, red, white, crown, lion, flag, 
drum, 

7, Show a film which Illustrates the nature of the danger in word 
trickery and which outlines precautions to prevent confusion. 
Discuss • 

8, Promote a discussion concerning the line from Romeo end Juliet, 
"What's in a name? that which we call a rose/ By any other name 
would smell as sweet," 

9, Have students read "Everything Has a Hams" from the Story of My 

Life by Helen Keller which gives the account of her ****V***2 8 r 

nit ion of word as symbol. Discuss. Show a film about Helen Keller 

for the same purpose, 

10, Have students relat;e an Incident, real or Imaginary, in which lan- 
guage affected the situation or the user of the language or the 
receiver of the language, 

11, Have students bring in and discuss cartoons, comic strips, etc, 
that depend on language rather than situation or content for their 

point. 



erIc 



9 



6 



Lead a discussion o.t how a foreigner might react to the follow* 

Ing expressions: 

a* mouth of river 

b. hot dog 
c* eye of daisy 

How are these expressions symbolic? Have students think of Other 
examples. 

Have students compare advertisements of the seme type of product 
for effectiveness and decide which is more effective and why* 

Have students either pantomime or demonstrate a code, a symbol, 
or a signal* Have students in class classify and explain* 

Show a film that Illustrates how we communicate and effectiveness 
of that communication* Have small group discussions as a follow* 
up* 

Have students find advertisements which are based on the assump- 
tlon that words are things or find a newspaper or magazine article 
which expects the reader to assume a word is a thing* Discuss* 

Have students go around their neighborhood or school and find as 

many symbols as they can. Bring list to class and compare* 

Have students relate an anecdote in which a word is used that has 
no referent. Rest of class asks questions about word until they 
discover meaning. 

Have students write an essay discussing the grading symbol* Read 
to rest of class. 

Show a non-dialogue film. Have students examine symbols and ef- 
fectiveness. Did the film communicate? Why or why not? 

Have students compare a poem about a subject with an advertise- 
ment about that same subject as to effectiveness, persons aimed 
at, etc. 

Give students a list of subjects and have them choose one and 
write about it for the purpose of communicating to the reader the 
true nature and flavor of your observation or experience* They 
could then read and discuss in small groups. 

a. a horse barn 
b 4 a beauty shop 

c. scene of a bad accident 

d. winning the big one 
e* a sudden storm 

Other subjects could be used. 

Have students present either a group or individual report on 
The Silent Language or on portions of the book. 



24 . 



Conduct a M Ho Language Day” or set-up a situation in vttioti the 
student ie in a foreign country with no friends, noney. o» eon- 
neetions and has trouble with the police or is stranded. Dis- 
cuss effects of or importance of language. 



23. Conduct a discussion on the three categories of symbol •—-univer- 
sal, accidental, and conventional. Have students think of en- 

amples. 



Teaching Strategies for Objective 3: 

1. Give students a list of statements, phrases, or words that have 
hidden emotional content* Have them discuss their reactions to 
the words or statements. Examples: 

a. examination d. a smooth operator 

fci 08 e. Madison Avenue or Wall Street 

c . orchard f. the Pentagon 

2. Have students select objects to describe orally. Then have class 
decide which object they liked best and why they liked 

they respond to object or to words about the object? 

3. Explain loaded words, both name calling and glittering generali- 
ties. Have students give examples of both. Some examples of 
name calling are subversive, rabble rouser, agitator, radical, 
fascist, leftist, shyster. Some examples of glittering general- 
ities are freedom, patriotism, peace, human rights, high standard 
of living, underdog. Show a video tape on propaganda devices. 

4. Have students bring to class examples of passages that contain 
loaded words. Compare and discuss examples. 

5. Have students make up their own advertising copy for a new prod- 
uct and underline the affective elements. 

6. Have students read and discuss the white washing fence incident 
from Tom Sawyer. 

7. Conduct a discussion concerning labeling. Have students think 
of examples of labels end discuss the effects of the labels. 

Have students either relate or write an Incident in which a 
label either affected a person for the good or for the bad. 

8. Define end give sentence examples of reports, inferences, and 
judgments. Give students sentence examples to classify. Have 
students make their own examples. 

9. Have students make a list of words that contain built in Judg- 
ments and discuss. Some examples of such words would be crack- 
pot, egg— head, establishment, imperialism. 
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Have students listen to "The Story of Theddeus Twlstum" on the 
record Spoken English for effect of words of language user on 
language receiver and analyse techniques of slanting or of 
propaganda used. 

11. Have students bring In records of their own In order to analyse 
meaning In language. 

12. Promote a discussion on loaded words. Have students either ana- 
lyse a list of loaded words or make a list of their own. 

13. Give students a group of sentences. Have them rewrite the 
sentences so that they* have the same essential meaning but make 
a different Impression. If the key words are favorable, have 
them make the words unfavorable and vice versa. 

14. Have students bring In examples of advertising that depend on the 
power of connotation for effectiveness of advertisement. 

15. Have students tape, write, or put on a transparency a commercial 
or ad. Analyze and separate fact from affective elements. Dis- 
cuss what remains. 

16. Have students compile a list of statements that illustrate the 

fact that connotative appeal of words affect emotional reactions. 
Example: "a slab of dead cow" to "a succulent portion of char- 

coal broiled steak." 

17. Lead a discussion on the fact that propaganda can be good or bad. 
Have students collect examples of both kinds and examine reasons 
why classified as "good" or "bad." 

18. Have students choose an Interesting person, living or dead, and 
collect details on that person In order to write a short sketch 
which will give a complimentary or a derogatory slant to the per- 
son. They should underline the affective words. 

19. Have students either relate or write an incident which would des- 
cribe a situation In which a signal reaction occurred. The re- 
action could either be appropriate or inappropriate and could be 
either a verbal or non-verbal signal. 

20. Have students write a paragraph which only contains reports and 
another which contains only judgments and then compare and con- 
trast in small groups. 

21. Have a student report on color symbolism. 

22. Have students do research on the psychological impact of names 
such as Judas. Jezebel. Cain. Solomon, or any other selections. 

23. Have students write what is meant by a generation or to define 
the word old . Have the definitions read and note different 
ideas. Rave students try to Imagine transfer of thinking when 
such words are used. 





9 



24 . 



Make a li»t of word# that have a strong connotation such at book- 
worm. Janitor, hunky, rat-fink, Junkia, Rad, Undo Tom, puritan* 
ieal, plagiarism, intolaranea, conformity, selfishness, ecology, 
gi V i students aive of the words • Discuss with stu- 

dants the affect of word and amotions aroused by the word. 



25, Hava students rewrite slanted phrases or sentences so as to 
neutralise them. Some examples: 



a. continued wage grabs by big labor 

b. outrageous bonuses paid to company big shots 

c. He is a longhair, 

d. He is in his dotage and should retire, 

e. He is the most unfair man I have ever known, 

f. That is a country town filled with hicks, 

26, Have students read a section of some biographical account contain- 
ed in literature and decide if the section read is a report, in- 
ference, or judgment, 

27. Have students either give or tape a speech of their own in which 
they use affective elements and discuss, 

28. Have students bring in newspaper articles and editorials and ana- 
lyse them for the purpose of differentiating between reports, 
judgments, and inferences, 

29, Have students examine examples of passages in literature that 
contain loaded words. Discuss with them the effect of the words. 

JO, Have a group or individual report on What* a in a Word by Mario Pei, 

11, Play tapes or records of famous speeches or have students listen 
far affective words or have them examine the written form. Com- 
pare the written with the oral form of one speech, 

32. Promote a discussion on the titles of books or plays and what they 
suggest about the dominant feeling or tone of the book. Some pos- 
sible titles to discuss are Brave New World , The Crapes of Wrath, 
De ath of a Salesman , The Heart Is a Lonely Hunter , Ask tnem to 
browse through a book store and list the titles of books that ap- 
peal and try to determine why, 

; 3. Give students a group of statements concerning someone or some- 
thing. Have them tabulate their reactions and analyse their 
reasons for reactions. Some examples might be: 



a. He Is a reactionary, 

b. He is a draft-dodger, 

c. has been brainwashed. 

d. This is a welfare state. 

Have students analyse the attitude of an author in a specific 
work. Explore the reasons why the reader knows what that atti- 
tude is. 
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35. Have students reed s selection o f description for the suthor , s 
use of connotetive words to suggest • sood* Have students 
select the affective words and analyse effect of the words. 

36. Select a group of words for their emotional effect. Rave a 
student state what one of these words means to him. Hava atu- 
dents note his use of words* tone of voice* gestures* eyas* etc.* 
and compare his reaction with another student. 

37. Conduct a discussion on the symbols used or displayed by different 
hinds of people and have students group them ouch as symbols used 
by adults* by teenagers* by doctors* by men* by women* by rail* 
gions. Discuss the effects of these symbols on other groups. 

38. Have students read* analyse* and classify a movie* play* or book 
review* a speech* a short story* a poem* or an essay as to whether 
it is report* inference* or judgment. 

39. Have students write a short theme analysing their responses to the 
following words as they apply to them. Do you like them or dis- 
like them? What does each connote? Are there any other words you 
prefer as self-description? 

a. teen-ager b. young adult c. gal d* guy e. juvenile 

f. young person 

40. Have a student research the topic "Words are Weapons"— a brief 
review of some words that changed the course of history. 

41. Give students a description of a person and something about that 
person* a habits* dress* job* etc. Have students write a paragraph 
about that person which would give the reader a poor opinion of 
that person. Ask students to be as specific as possible. Then 
have them write a paragraph about the same person that would give 
a favorable opinion* Have them analyse what made the difference 
in the two paragraphs* 



Teaching Strategies for Objective 4: 

1. Show through examples of words and phrases that people find mean- 
ings of general* abstract* and relative terms difficult to pin 
down. Examples: 

a. I said it was a party* but that doesn*t mean there has to be 
dancing* (The word party is a general term and means differ- 
ent things to different people*) 

b. X lost my blue crayon (specific) clothing (general) freedom 
(abstract) and appetite (relative) • 



Have students Investigate the fact that there are different hinds 
of "truths • " Some examples of different kinds of "truths": 

a* This cantaloupe weighs 3 lbs* and at 10 cents a lb*, it will 
cost 30 cents* 

b* That was an enjoyable and entertaining play* 
c* Crime does not pay* 

d* An object will float when it displaces enough water to equal 
its own weight* 
e* Tomatoes are fruits* 

f* To be a man is to be a non-conformist. 

Give students a list of specific concrete words and have them 
suggest general concrete words that could be used as a substitute 
for each word on the list* Compare answers* Examples: 

a* top, ball, marble, jumping jack, doll-— —toy 
b* tangerine, plum, orange, peach, grape--— -fruit 
c* glare, stare, gaze, glance— —look 

Define abstraction and show transparency presenting and explaining 
the abstraction ladder* Have students arrange a group of state- 
ments in order of increasing abstraction* Have them think of 
examples of their own* 

Give students a group of statements to which they apply the ab- 
straction ladder so that concrete examples are reached* Examples: 

a* I have a marvelous pet* 
b* Everyone should have an education* 
c* Sue is the most popular girl in school* 
d. Teenagers are big problems* 

Define a generalization and a stereotype* Have students write ex- 
amples of each one* Examples: Everybody likes movies— generali- 

zation; Teenagers are all alike— stereotype* 

Have students list ten common stereotypes that they have observed 
with an explanation or description of one* Example: policemen, 

Texans, women, drivers, students, teachers, little brothers* 

Have students rearrange items in a list going from the one that is 
most specific to the one that is most general* Have them explain 
when the specific word or words would be better than the general 
and vice versa* Examples: 

a* convertible, car, vehicle. Corvette 
b* box, container, carton, hatbox 
c* building, structure, bungalow, house 
d. catastrophe, deluge, disturbance, storm 

e* man, male, John Smith, human being, American, Floridian, redhead 



9. Give student 0 a group of sentences that contain abatraet words* 

Have students explain the meaning of the abstraet word to them by 
listing specific examples of thing's that come to mind when they 
hear or see the word* Have them compare with classmates* Examp lest 

a* I am looking for a girl that has g lamor , 
b* You must work hard if you want success * 

10* Have students examine examples In order for them to come to con* 
elusion that words are abstract or concrete according to the way 
they are used* Examp lest 

a* Around the sleeves of the garment was a band of red tape . He 
had to go through all kinds of red tape to find out tne answer 
to his question* 

b. The culture of Japan Is very different from that of India* 

The researcher put the culture under the microscope* 

Have students write examples of their own, 

11, Have groups of students define abstract words such as wisdom, 
glory, democracy, beauty, happiness, dishonesty, purity, etc* See 
if they can come to an agreement and then compare answers with 
students in other groups* 

12, Choose a passage from literature or a line from a poem that con- 
tains an abstract word. Have students write a definition for the 
word and pass in. Read definitions and then go back to original 
and compare definitions with use of word in context. An example 
might bes "I could not love thee dear so much / Loved I not 
honor more," 

13, Give students a group of abstract words and have them choose one 
whose meaning changed because of an experience. Have them tell the 
class the meaning the word first had, the experience that changed 
its meaning, and the meaning it now has* 

a* school spirit 
b. failure 
c* discipline 
d, teamwork 
e* prejudice 
f* success 

14, Give students a list of general statements and have them make the 
statements more specific by qualifying or by using specific details, 

15, Have students write an essay on "The Typical American" and then 
examine what they have written in light of generalizations and 
stereotypes • 

16, Have students relate an incident in which a discussion turned into 
an argument because the two people involved had assigned different 
meanings to an abstract word or words. 
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17. Ask students to relate to elate a personal experience in which a 
stereotype blocked their or someone else t s clear thinking* 

18. Have students classify words in a list as concrete, abstract, or 
relative in meaning and have them explain their classification in 
terms of the referent of each word* 

19* Have students take a sentence that contains an abstract word and 
expand the sentence into a paragraph* The purpose is to make 
clear the meaning of the abstract word by use of concrete words 
and illustrations* 

20* Have students select an article from a newspaper or magazine that 
uses terms in upper level of abstraction* They should then re* 
write these terms at lower levels and decide if that process 
changed original meaning* 



Teaching Strategies for Objective 5: 

1* Show the film Your Communication Skills: The Exchange of Ideas 

and discuss skills sender and receiver can develop in order to 
improve communication* 

2* Have students make a list of examples of different kinds of figure* 
tive language* Have them decide where or when their examples would 
be effective* 

3* Have students write a conversation they would have on the same 
subject with a child, an adult, a stranger, a friend, etc* 

4* Present students with a situation* Have them relate how they 

would tell about this situation to a friend, their parents, their 
minister, etc* Some suggestions for situations: 

a* You and your date had a flat tire* After your date changed 

the tire, he discovered that the spare was also flat* You got 
in an hour after your curfew* Explain to a girlfriend and to 
your mother* 

b* You are late to practice because you had cut your afternoon 
class* On your way back to practice, you were caught in a 
traffic jam* Explain to your coach and tell a group of your 
buddies* 

5* Have students define an object so a person not familiar with it 
could visualize the object* Have students decide the most effec- 
tive method of definition* 



6. H»v* students chooss one of the several types of audlenees end 
enelyse the type of people they ere, whet topics they would be 
especially receptive to, hostile to, end indifferent about. 
Examples of types of audiences: 

a. Tour school 1 s P.T.A. or P.S.T. organisation 

b. lounger brother’s or sister's scout troop 

c. Club or youth group 

d. Adult group at church 

e. Tour English class 

7. Lead a discussion on the analysis of the audience and the type of 
topics selected for each. Have students discuss how a speaker's 
approach would have to differ according to the audience and its 
attitude towards a topic. (The speaking voice or the tone of the 
speaker, his attitude towards his topic and his audience should 
be the major points included in discussion.) Students could pre- 
pare speeches to give to different kinds of audiences. 

8. Give students a list of magazines and a group of ads. Have them 

choose the magazine they think the ad .was written for. Discuss 
each and give reasons for selection. Some possible magazine 
selections are: Sports Illustrated . Fortune . Redbook , Ebony , 

Modern Screen , Seventeen , Look . Saturday Review . Vogue . 
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Student Resources: 



1* 8ft# -Adopted Teutbooke 

• * 

Mwtwn In ltt»wtw> UtlM. Gnat 9-12 v C i e & s ic ed it Ioa , 
At lent et Harcourt, Brace bo Vo^id, Inc* 1988, 



American’ Reads Series 9- 12, 
1986 • 



hicagos Seott Foresnan end Co, , 



leugh ton Mifflin literature Series , Gredee 9-12, tteetons 
Houghton 9 MRZTZn JSoTl TWIT 

I»iterery H orltege Settee , Grades 9-12. Sen York: MacMillan Co, 



Postnan* Hell end other* « lieu Saalleh Seriee , • Grad&r 9*12, 

Heu York: Molt, Rinehart"/ one Winston, Yne,, 2957 , 

e 

Success in Read ing Books 1-6 , Atlanta i Silver Burdett end Co,, 
1967, 1968 • 

• . . 

Themes e nd Writers Seriee , Grades 9-12, St, Louies Webster 
Division, Me Grew Hill Look Co,, 1967, 



2 • Hon-state-adopted SoppleceiUi y ya^ fr ltlg 

e. Books, referenee net erinis, .md periodical* 

Chess, Stuert, Benges v r# Kcr ’:.«,rkx Parents 9 

Magazine PresiyT^r. 

• # 

Chess, Stuert, Power of Words , *taw lorks Hercourt, Breee 

end World, Inc,, 1958* 

# , 

Chess, Stuert, Tyranny of Words , Hew Yorks Hereourt, Breee 
end World, Inc*, 1938, 

e 

Corbin, Blehard znd other®, Gnid«a to Modern Bnglish Series . 
Chicago: Scott Porcsttan~amd Co, 196*7 1963, 1964. 

• a 

Febun, Don, Conmunic at io n a Beverly Hills, Celifornles 
The Gleneoe Press, I$l8, 

®* r *y» Doris, Putting Words in Their Pieces , Chlcegos 
Scott For esnen end Co ,,1957, 

Gelst, Robert, An Introduction t o Language , Hew York: 
MacMillan Co,, 19^0, Chapters ienc 2 , 

, 16 
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Gibson, William. The Mine Is Worker . Mam Yorkf 
Alfred A. Knopf, 1957. 

Glatthorn, Allen, Charles W. Kreidler, Ernest J. Hetman. 

Dynamics of Language. Lexington, Massaehusetts: D.C. Heath 
1971 

Hall, Edvard T. The 8ilent Language . Greenvleh, Conneetleut: 
Fawcett premier Book, 1959. 

Harris, Sydney. "Antics with Semantics." The Miami Herald . 

Hayakawa, S. Z. Language in Thought and Action . Mew York: 
Harcourt, Brace, and World, Inc., 1964. 

Hayakawa, S. X. "Snarl Words and Purr Words" in Adventures In 
Modern Literature . New York: Harcourt, Brace and World, 

Znc., 19W2V 

Hayakawa, S. I., ed. The Use and Misuse of Language . New 
York: Fawcett, 196&V 

Keller, Helen. The Story of My Life . New York: Doubleday, 

1954. 

Lehner, Ernest. American Symbols: A Pictorial History . 

New York : Tutor, IssT* 

Lehner, Ernest. The Picture Book of Symbols . New York: 

Tutor, 1956. 

Lumsden, Robert J. and Peterson, Edwin L. Contemporary Com - 
position . Chicago: Science Research Associates, 

Minteer, Catherine. Words and What They Do to You . Evanston, 
Illinois: Row, Peterson, ana do., 1959. 

Nash, Ogden. "Laments for a Dying Language" in U. S . in * 
Literature . Chicago: Scott Foresman and Co., TTO. 

p. 60 Sz. 

Packard, Vance. The Hidden Persuaders. New York: David 

McKay, 1957. 

Pei, Mario. What*s in a Word. New York: Award Books, 1968. 



Media Resources 

A. Contemporary Films, Inc., 1964, 10 min. B/W. 

An Attitude Toward Life : "Patterns." Dade County De- 

pertinent of Educations 1 Media. 17 slides. Tape 
Slide Package #8. 

The Box . CCM, 1968. 7 Min. Color. $12.50 rental. 

Communication -From Stone Age to Space Age . Universal 
' ' Education and Visual Arts, 4 filmstrips. 

17 
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Comunlcatlon Skllln Exch«na« of !«!•■«. Coronot IHm . 

IX min* Color. 1-01170* 

Tho Poor tad tho Fornt , BBEC* 16 aln ( Color* 1-13872, 

Developing Ungmn Art« Skills * Educational Record 
Salas* 2-l2in. 15175 rpm. 

Do Words Ever Fool You * Coronet* 10 min* Color* 1-01216* 

The Golden Fish , Brandon Files, Inc,, 1959* 20 min* 

Color. 915*00 rental* 

Have I Told Ton lately That I Love Ton * Mass Media 
Ministries, ip $8. 17 eln, 9/w. 97.30 rental* 

Helen Keller in Her Story * Contemporary Films, Inc* 1945* 

45 min* WJWl 515750 rental. 

Humor in the Personal Essay ; "On Skating*" Dade County 
Department of Bdueation Media* 49 slides* Tape 
slide package #9* 

The Hunter and the Forest * EBEC* 8 min* B/V* 1-102191* 

Importance of distinguishing between the denotation and 

connotation of words before making a word selection . 
Lesson #20, Reg* Eng* 11* Dade County Department of 
Educational Media* Videotape* 27 min* B/W. 

Introduction to Feedback . IBM* I960* 12 min* Color* 

Linguistic Backgrounds of Bnglish-Croun 2 , Society for 

Visual Education, 1971* 6 filmstrips, 3 records or 

cassettes and guides* 

Listen and Read Tapes* "The Connotatlve Power of Words*" 
Educational Development Lab* 

Listen and Read Tapes * "Fact and Opinion*" Educational 

~ Development LaF* 

Listen and Read Tapes * "Figurative Language*" Educational 
development Lab, 

Listen and Read Tapes* "Reading Persuasive Material*" 
Educational Development Lab* 

Listen and Read Tapes* "Powers of Persuasion*" Educa- 
t tonal Development Lab* 

Listen and Read Tapes* "Understanding Persuasion*" Edu- 
cational Development Lab* 

Listen and Read Tapes* "Words and Tour Senses*" Educa- 
tional Development Lab* 



Orpheon . Conttnponry Films, Inc., 1966. 8 min. Color* 

812.50 rental* 

Peterson, Edwin L* , ed. Contemporary Composition . 

Chicago: Science Research Aaeociatlon* (Trane* 

par ancles) 

A Place in the ; nn . Films, Inc*, 7 min* Color* 1-13696* 

Semantics * Greenfield, Massachusetts: Channlng L* Bets 

Co*, Inc* 1970* A scrlptographlc study unit and 
transparency masters* 

Signs . Bailey Film Association* 11 min* Color* 

Spoken English , Scott Foresman* 2-12 in* 331/3 rpm* 

The Story Behind the Story , Americana Series* Dade 

County Department of Educational Media* Videotape, 

15 min* B/W* 

This Is Marshall McLuhan: The Medium la the Message , 

Contemporary, ■ 1966* 53 * min* Color* 2 parts* 

$35,00 rental* 

Thursday* s Children * Contemporary Films, Inc*, 1952* 

22 min* ¥Jv7 $5.00 rental* 

The use of propaganda and how it may produce favorable 

~ or ad v er s a e ff ec ts , Lesson # 93, Reg* Eng*' 11* 

Dade- County Department of Educational Media* Video- 
tape* 27 min* B/W* / 

Various techniques of propaganda * Lesson #94, Reg* Eng* 11* 
Dade County Department of Educational Media* Video- 
tape* 27 min* B/W. 



Teacher Resources: 

1* Textbooks 

Allen, Harold B* , Newsone, Verna L* , and others* New Dimension 
in English * Cincinnati': McCormick -Mather s Pub 11 sib ing Co « , 

Inc*, 1967* Chapter 27* 

Altick, Richard D* Preface to Critical Reading . New York: Holt, 

Rinehart, and Winston, Inc*, 1960* 
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COrbl GiidB C t* r Modii.„ B R““i?Ii > M J r8u i3f t ** * nd *•“*•£ Hook, Howard. 

196T; — Chap tor 2 ^ 8ll,h Chicago: 8eott Foreman, and Co., 

Corbin, Richard K. , Blough , Marguerite, and Vandor Beak Howard 

fgffHfsfffs* i:*nv n - chtc * 8 °‘ sco “* ‘«'«-^r«d co. 

Corbin^Richard^K. Porter G. Guide to Modern Englis h 

Chicago. Scott, Foresaan, and Co.,1960. 

Corbin, Richard K, and Perrin, Porter 0. Guide to Modern- in.K.i, , , 
Chicago, Scott, Foraeaan, and Co.) i ffi. Chap?.?™. " U 

~ "titt*!? !nd W So;, B ;^;. 4,< > 6 - Ev * n,ton - nitnola, Me Doug.!, 

Postman, ^“ ^lorin^Your Language . Ha. T.rk, Holt. Rinahart. 

Postman, g^l ^^^ Kaallty . Haw York, Holt, Rl.ah.rt, 

P0,t "s:{t^i.:"hir?:":„ n 5 h.w yc*. 

Postman, Neil and Damon. Howard c t n . 

t..». i.u, f;. aaa i : , ^.; i ss: ,T - 

8 ho.e.k,.j..,j,.^ J. . ... X.rki Kayak... iduc.tioa 

Su cceas in R.adlng Book. l-« . Atlanta, 511v,r B.rdatt Co., 1967. 

' Socks 5, 6. Atlanta, Silver Burdett Co., 1968. 




AltlC Ri D * Preface to Critical Raadln. . K ew York, Holt 

Rinehart, and WlTsTon, Inc., I960. 1 “ #lt * 

BOlln I^ , Wo^d 8 ; t ;nc77 il :^ 8 , . <>f Hew York, Harcourt. Braca. 

Brown, Roger. W. ds and Thing, . New York, Free Pr.„, 1958. 

Kev Torks 

Chag<t Worldt r kc.7 i?U? f WOt< * S ' N * W T ° rks Hercourt, Brace, and 
Cha8e ;nd St So a r r id. M * W T ° rk! Brace 
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Dade County Public Schools* Vocabulary Guide* Curriculum Bul- 
letin 6-1 . Miami: Dade County Board^ of Public Instruction, 

1966. 

Doster, William C. First Perspectives on Language. Hew York: 
American Book Co., 1963. 

Fabun, Don. Communications . Beverly Hills, California: The 

Glencoe Press, 1968* 

Garey, Doris. Putting Words in their Places . Chicago: Scott, 

Foresman and Co., 1957. 

Hall, Edvard T. The Silent Language . Greenwich, Connecticut: 
Fawcett Premier Book, 1959. 

Harris, Sydney. f> Antics with Semantics." The Miami Herald. 

Hayakawa, S. I. "How Words Change Our Lives." Saturday Evening 

Post . An educational reprint of Curtis Publishing Co., 1958. 

Hayakawa, S. I. Language in Thought and Action. Hew York: 

Harcourt, Brace, and World, Znc. 1964. 

Hayakawa, S. I., ed. The Use and Misuse of Language . Hew York: 
Fawcett, 1962. 

Korzybski, Alfred. Science and Sanity . Lancaster, Pennsylvania: 
Science Press Printing Co., 1933. 

Langer, Susanna K. Philosophy in a New Key . Cambridge: Harvard 

University PresaT, 1957. 

Lumsden, Robert J. and Peterson, Edwin L. Contemporary Composition . 
Chicago: Science Research Associates, Znc., 1963. 

Mlnteer, Catherine. Words and What They Do to You . Evanston, 
Illinois: Row, Peterson, and Co., 1955. 

Morris, Charles. Signs. Language and Behavior . Hew York: 

George Braziller, Inc., 1955. 

Ogden, C. K. and Richards, I. A. The Meaning of Meaning . Hew 
York: Harcourt, Brace, and World , Inc .7 1923. 

Packard, Vance. The Hidden Persuaders. New York: David McKay, 

1957. 

Pei, Mario. What *8 in a Word . New York: Award Books, 1968. 

Quine, Willard V. Word and Object . Cambridge: M.I.T. Press, 1960. 

A Review of General Semantics . San Francisco, California. 

~ Published quarterly. 

Salomon, Louis B. Semantics and Common Sense. Hew York: Holt, 

Rinehart, and Winston , Znc ., *T9W7 



Schaff, Adam* Introduction to Semantics . Haw Yorks Pergamon 
Press, 1962. 

Schramm, Wilbur, Scianca of Human Communication , Haw Yorks 
Basic Books, Inc. , 1963, 

Thurman, Kally, Semantics . Bostons Houghton, Mifflin, 1960. 

Ullmann, Stephan, Semantic i»an Introduction to the Scianca and 
Meaning . Oxfords Bas 11 B lackwel l , 1964, 

Whorf, Benjamin Lea, Language, Thought, and RttUti . Cambridge, 
Massachusetts s The M.I.T, Press, 1956 • 



3. Films, Filmstrips, Audiotapes, Records 

Communication --From Stone Age to Soace Age . Universal Education 
and Visual Arts. 6 filmstrips. 

Developing Language Arts Skills . Educational Record Sales. 

2-12 in. 331/3 rpm. 

Just What is General Semantics . HET • 

• » * 

Language and Writing . Indiana University. 30 min. B/W. 1-30148 

9 

Linguistic Background of English . Society for Visual Education, 
1971. Group 2, 6 filmstrips, 3 records or cassettes, and 
guides. 

Listen and Read Tapes . Huntington, Hew Yorks Educational Develop 
ment Lab. (See student references for specific titles of 
tapes .) 

Semantics' . Greenfield, Massachusetts: Channlng L. Beta and Co., 

1970. A scriptographlc study unit and transparency masters. 

• ■ f 

What is Language ? Indiana University. 29 min. B/W. 1-30131. 

Why Do People M i sunderstand Each Other ? NET , 
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